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Henry Wise Wood Learning Centre Proposal for 2010-2011 
Presented to the HWW Administrative Team on April 13, 2010 
 
 
Program Objectives 
 
Our goal is to build a strong foundation for the HWW Learning Centre through research-based, 
collaborative, supportive, and sustainable practices that lead to continued growth and success. This 
proposal presents a model for the Learning Centre that: 

 Serves the varied and diverse needs of students at HWW; specifically students with behavioural 
needs and students with learning needs 

 Provides students with behavioural needs with flexible access to instructional time and support 
for their non-traditional timetables 

 Uses distributed and blended learning environments purposefully to support student learning 
 Builds a program for in-school Suspension and Credit Recovery students that includes clear 

guidelines, processes, and procedures that benefit students and teachers throughout the school 
 Collaborates with high schools and program partners to develop and implement resources and 

programs that are mutually beneficial 
 Supports and develops teacher knowledge and leadership in the implementation of flexible 

distributed and blended learning environments 
 Supports and develops teacher knowledge and leadership in teaching students with behavioural 

and learning needs 
 
 
Student Profiles 
 
This proposal targets the following two groups of students at HWW with the general classification of 
behavioural needs:  

 Suspension 
 Credit recovery 

This proposal takes into consideration the needs of the above two groups in relation to the following 
groups with the general classification of learning needs: 

 PLP 
 K&E 
 Learning Strategies 
 ACCESS 

 
Based on research (in the table below), each of the above groups has specific learning and behavioural 
needs that are in some instances similar, and in others, highly varying. Therefore, it is important to 
consider all of these needs as we plan our Learning Centre. 
 

Student Profiles: Characteristics and Needs 
 Student Characteristics Programming Needs 

General Classification 1: Behavioural Needs 
Suspension  Males: Compulsive, needs instant 

gratification, acts out to increase 
social standing among male peers 
through verbal/physical aggression 

 Females: Acts out to gain social 
standing with some peers at the 
expense of becoming more isolated 
by other peers, emotionally 
vulnerable 

 Lacks communication, resiliency, 

 Males: Programs to establish positive pro-
social masculine role models, aggression 
management strategies, social skills 

 Females: Programs to establish positive 
female peer group relationships and role 
models, strategies for coping with 
involvement with males 

 Incentive programs to stay out of 
suspension 

 Isolation and exclusion from peers while 
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and advocacy skills 
 Often has multiple risk-factors (ie. 

family, relationship challenges) 
 Believes in an external locust of 

control 
 Holds low expectations for 

themselves, the future, and 
relationships 

 Involved in risk-taking activities  
 Prefers a group identity/label over 

being invisible 

suspended 
 Daily evaluations based on student 

expectations 
 Mentoring, counselling, relationship building 

to strengthen self control 
 Multi-faceted interventions based on the 

suspension offence: 
o Individual social skills training 
o Parent management training 
o Peer resistance training 
o Reward positive school and social 

behaviours 
 Emphasise growth rather than maintenance 

of behaviours 
 Emphasise problem solving strategies and 

patterns to change behaviour 
Credit 
Recovery 

 Students who leave school early 
often value school and intend to 
return to meet employment needs 

 Believes that leaving high school is a 
rational choice based on a cost-
benefit analysis 

 Perception that school is irrelevant 
to the future 

 Developmental, learning, and 
behaviour disorders 

 Sense of powerlessness, isolation, 
meaninglessness, and 
normlessness (belief that norms of 
behaviour do not apply to them) 

 Does not believe in ‘scare tactics’ 
(when adults tell them that drop-outs 
are doomed to a lifetime of horrible 
jobs)  

 Socially immature, lacks 
occupational aspirations, low 
extracurricular participation, negative 
peer influences, history of low 
achievement 

 Influenced by a combination of 
community/environmental, socio-
economic, and family factors 

 Credit recovery teacher and the original 
subject teacher communicate to provide 
information 

 Qualified team decides whether a student is 
suited for credit recovery 

 The student, their parents, and the credit 
recovery team must agree to the program 

 Personalized learning plans and instruction 
 Scheduled work time and clear, agreed 

upon expectations for: 
o Attendance 
o Workload 
o How missed units will be recovered 
o Which units will be recovered 
o Whether a culminating activity will 

be required 
o How the final mark will be 

determined 
 Solutions must consider students’ rational 

mindsets about the costs and benefits of 
leaving school without graduation 

 Mentorship by an adult team and role 
models 

 Opportunities for peer group inclusion 
 Set patterns to change behaviour 
 Workshops on alternatives to violence, 

solutions to conflict and drug/alcohol abuse, 
peer mediation, conflict resolution 

 Constant regular self evaluation and 
teacher feedback 

 Recognition and awards for positive 
achievement and behaviour 

General Classification 2: Learning Needs 
PLP  Below average cognitive abilities 

(classified as mild cognitive 
disabilities) 

 Significant difficulty and/or delay in 
academic subjects 

 Delay in the development of social 
behaviours 

 Direct, explicit, paced instruction 
 Concrete, specific language 
 Emphasize life and work skills 
 Link actions to immediate natural 

consequences/rewards 
 Create structured schedules, routines, 

timetables, and rules and practice/refer to 
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 Social/adaptive behaviours are 
much less developed 

 Intelligence quotient (IQ) in the 
range of 50 to 75 ± 5 as measured 
on an individual intelligence test 

 Mildly delayed on an adaptive 
behaviour scale 

 Eager for social acceptance 
 May have difficulty translating verbal 

instructions into actions, linking 
causes to effects, remembering 
information, generalizing, 
interpreting social cues 

 May experience sensory overload, 
has difficulties transferring skills, has 
difficulties understanding the 
concept of ownership and 
responsibility 

them regularly 
 Limit distractions and stimuli 
 Alternate short active periods with calm 

activities 
 Explicitly teach social and adaptive skills 

based on social cognitive levels 
 Teach and reinforce verbal, audio, visual 

and non-verbal cues for the understanding 
of rules, common activities, and transitions 
from one activity to another 

 Emphasize supportive, positive 
expectations and relationships with a team 
of adults 

 Create an environment of consistency and 
regularity 

 Select specific learning and behavioural 
needs and target them based on priority 

K&E  For various reasons, these students 
decide that it is most valuable to 
them at this point in time to work 
toward employment objectives 

 Student need varies in each course 
and students should take courses at 
his/her highest level of achievement 

 May have expressed a desire to 
leave high school before completing 
an Alberta High School Diploma 

 May have a history of low 
achievement in core academics 

 May have basic or low literacy skills 
compared to same-age peers 

 May experience difficulties learning 
in environments that do not centre 
around experiential learning 

 May have various risk factors and/or 
learning or behavioural disabilities 
(including a low average I.Q. based 
on psychological assessments) 

 Clear, guided instruction, boundaries, and 
limitations in the classroom environment 

 Focus on reading, writing and mathematical 
literacy in everyday living and occupational 
contexts 

 Focus on transitions from school to the 
workplace through hands-on, activity-based, 
on- and off-campus experiences 

 Help students develop interpersonal skills to 
ensure respect, support and cooperation 
with others at home, community and 
workplace  

 Teach personal management, study skills 
and social and emotional strategies 

 Each student will have a personalized plan 
since students may work toward post-
secondary training, transition directly to the 
workforce, or transition to non-K&E courses 

 Arrange for community partnerships (e.g. 
mentorship, job shadowing, career skills 
assessments, career portfolios, field trips, 
guest speakers and Work Experience 
courses) 

 Include opportunities for students to learn 
workplace standards and employability 
skills using up-to-date resources and 
materials 

 Students, parents, and teachers must work 
collaboratively to develop, monitor, and 
update a personalized learning plan 

Learning 
Strategies 

 Students are classified as having a 
learning disability based on Alberta 
Education coding standards and 
psychological assessments 

 Learning disabilities my affect 
acquisition, organization, retention, 
understanding, or use of verbal or 
nonverbal information 

 Specific, explicit skill instruction, 
accommodations, compensatory strategies, 
and self-advocacy skills 

 Focus on skills such as time management, 
organization, problem solving, learning 
needs, collaboration, communication, 
studying, classroom participation, thinking, 
literacy, test preparation, and management 
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 May demonstrate at least average 
abilities essential for thinking and/or 
reasoning 

 Learning disabilities result from 
impairments in one or more 
processes related to perceiving, 
thinking, remembering or learning 
(may include language, 
phonological, and visual spatial 
processing, processing speed, 
memory and attention, and 
executive functions (e.g., planning 
and decision-making) 

 May involve difficulties with 
organizational skills, social 
perception, social interaction and 
perspective taking, and are lifelong 

 Learning disabilities are suggested 
by unexpected academic under-
achievement or achievement 
maintained only by unusually high 
levels of effort and support 

 Disabilities may co-exist with other 
conditions including attentional, 
behavioural and emotional 
disorders, sensory impairments or 
other medical conditions 

of specific learning disabilities for life-long 
learning 

 Design a clear path of progression and 
development through each Learning 
Strategies course that culminates in fully 
competent management of learning needs 
and applying appropriate strategies 

 Collaborative, team development of a 
flexible program and materials that can be 
modified for use in other classes and 
throughout the Exceptional Needs PLC 

 Content should be taught in a way that 
utilizes personalization, UDL, differentiation, 
and other techniques centered on theme-
based units that allow students to focus on 
specific skill and learning needs 

 Content should compliment specific subject 
learning that is taking place simultaneously 
in other subjects 

 Regular and consistent goal setting, 
monitoring, and feedback with the Learning 
Strategies team 

 Requires early identification, assessment, 
and interventions for specific learning 
disabilities 

 

 
 
Rationale for the Proposed Program Structure 
 
Because of the varying needs of each of the above groups, we have classified them into two categories: 
students with behavioural needs and students with learning needs. The proposed structure will focus the 
HWW Learning Centre on Suspension and Credit Recovery students in the 2010-2011 school year. The 
reasons for this decision are: 

 To bring a focus to the first year of the Learning Centre that allows for small steps, large gains, and 
sustainable, school-wide change and development 

 To change the current model of putting K&E and Credit Recovery students in the same classroom 
because their different programming and learning needs impedes the progress of both groups 

 To change the current model of not having a place for in-school Suspension students to be 
monitored and work on changing behaviours related to suspension offences 

 To offer students who are Suspended in school a chance to work with four adult mentors 
 To offer students who are on Credit Recovery a chance to work with four adult mentors 
 To facilitate PLC and team collaboration in the development of the Learning Centre and the 

Exceptional Needs PLC 
 To design and develop a learning space, teacher mentors, learning materials, and resources to 

change behaviour and support Suspension students in the school 
 To develop a strong, collaborative, and supportive Exceptional Needs PLC team that includes 

teachers who teach non-Exceptional Needs courses 
 To develop the knowledge, skills, and attitudes of more teachers in the school by including them in 

courses that teach Exceptional Needs students 
 To develop valuable and useful materials to share with the area high schools 
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Program Structure 
 
The Learning Centre will focus on Suspension and Credit Recovery students in the first year of 
implementation. The Centre will be staffed by a different teacher for each of the four periods of the day. 
The four teachers will form the Learning Centre team (LC team) and will: 

 Make a commitment to teach in the Learning Centre for the entire year 
 Have experience and skill in teaching students with behavioural and learning needs 
 Have the desire to increase their understanding of students with behavioural and learning needs 
 Have the ability to develop deep, trusting relationships with students with behavioural and learning 

needs 
 Be assigned reduced extra-curricular assignments 
 Be willing to work as a team along with Learning Strategies teachers and administrators to support 

the students and the development of the Learning Centre 
 Be open and willing to expand their knowledge, skill and use of distributed learning environments 
 
The Learning Centre team will be responsible for: 

 Suspension Students: 
o Collaboratively develop short, flexible assignments that are based on specific 

suspension offences and student behavioural and learning needs. We already have 
some sample assignments from an Area junior high school that can help us in the 
development of similar ones for high school students. 

o Make suspension assignments available to Area high schools through a D2L shell. 
Teachers at Area high schools can copy the assignments into their own D2L shells so 
that they can keep track of their own suspended students (HWW teachers will not mark 
suspension assignments or follow up with students in other schools) 

o Communicate with APs, teachers, and parents regarding the progress and behavioural 
needs of Suspension students 

o Develop relationships with suspension students to support their learning 
o Incorporate Teaming Up for Healthy Learners modules where appropriate to student 

needs 
 Credit Recovery Students: 

o Support Credit Recovery students as they work through online course offerings from 
other Area high schools through the e-Learning Centre initiative and/or CBe-Learn (LC 
teachers will not develop additional courses for Credit Recovery students) 

o Help students develop learning and behaviour plans, give regular updates and 
feedback, and communicate with parents, subject teachers, and APs about student 
progress 

o Offer all or some of the Teaming Up for Healthy Learners D2L modules to HWW and 
Area high school students thorough the eLearning Centre initiative (including marking, 
answering questions, and following up with students). To reduce this load, LC teachers 
will be responsible only for Healthy Learners modules for students in the Credit 
Recovery class and additional teacher(s) in the school can take on teaching 
responsibilities to offer these online courses to non-Credit Recovery students at HWW 
and Area schools. 
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Process of Change 
 
The Learning Centre initiative aims to change the way teachers and students approach teaching and 
learning in regards to students with behavioural and learning needs. This whole-school change requires a 
process that is inclusive, has built-in evaluations and assessments of effectiveness, and a clear 
structured plan that is communicated to everyone in the school. In this way, the initiative will spark 
change that has logical and valid reasons, solves existing challenges, and provides a plan for sustainable 
improvement and future growth. The following is required to support this process: 
 
Timeline Required Actions 
March-April Research into student profiles, program structures, changing demographics of HWW 

students, and existing student and school needs that informs the proposed plan. 
Early April Develop a proposal that is clear and includes articulated structures and plans. 
April 30, 2010 Present the clear proposal to the Leadership Council for feedback and suggestions. 
Early May Refine the structure and plan with members of the Leadership Council until there is 

overall agreement. This includes: 
 Agreement to shift the locations of existing classrooms in order to accommodate the 

Learning Centre 
 Selection of teaching staff to start developing materials and planning for LC, Healthy 

Learners, and/or Exceptional Needs courses 
 Finalization of budget for computers and other resources necessary for the LC 

May 21st staff 
meeting/PD 
Day 

Present the finalized plan to all staff in the school. 

May-June Implement the preparation stage of the plan in order to get ready for full implementation 
in September, 2010. 

June-
September 

Ensure that all teachers, students, and parents are aware of the purpose of the Learning 
Centre. (ie. school website, newsletter, etc.) 

September Full implementation in September, 2010. 
 
 
Challenges and Questions in the Preparation Stage (April – June, 2010)  
 
Because of the short time frame in which we have to prepare for the September 2010 implementation of 
the Learning Centre, the preparation stage requires attention to detail and action right away to produce 
the desired results. The preparation stage must include the above timeline as well as solutions to the 
following challenges and questions: 
 
Challenge Who is 

involved? 
Possible solution(s) 

Too many students from Area 
high schools are enrolled in the 
HWW Healthy Learners online 
offering for the LC teacher to 
teach. 

All schools that 
are involved in 
the e-Learning 
Centre initiative 

 Set a cap for the number of students enrolled 
 Set guidelines, student contracts, and/or 

recommendation forms for students who would 
like to take the HWW Healthy Learners course 

LC Team teachers already 
have a full plate teaching in-
school Suspension and Credit 
Recovery students, and 
developing Suspension 
assignments. They cannot 
accommodate students from 
other schools who would like to 
take the Healthy Learners 
online modules. 

LC Team, other 
HWW teachers 

 Assign LC Teachers to co-teach the Healthy 
Learners course (via D2L) to ONLY HWW 
students who are enrolled. Have other HWW 
teachers take on the responsibility of teaching the 
Healthy Learners to students from other area high 
schools. Reduce the extra-curricular load of the 
HWW teachers that take on this assignment. 

 Example: In year 1, two HWW teachers offer 
Healthy Learners to Area students (10-15 
students per class) as part of their extra-curricular 
assignment 
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Lack of buy-in by HWW staff All HWW staff  Present a value-added rationale for the LC 
 Provide teachers will the necessary supports 
 Create a collaborative support structure 
 Create clear structures, guidelines, and program 

outlines for year 1 of implementation 
 Include LLs and staff in the planning and 

implementation process 
Rearranging classroom 
locations 

Affected HWW 
staff 

 Gain LL and teacher support because the 
program benefits all students and staff 

Which students can apply for 
Credit Recovery? 

LC Team, LLs, 
Administrators, 
Teachers 

 Set up forms, recommendations, student 
contracts, parent communication tools, etc. that 
communicate guidelines for CR students 

 Decide who has the final say in enrolling students 
in CR 

Lack of communication 
between LC teachers and 
administrators, classroom 
teachers, and parents 

LC Team, LLs, 
Admin, 
Teachers 

 Create formalized, regular schedules and 
structures for communication between all groups 

Lack of PD and training for 
teachers who will teach the 
Healthy Learners D2L course 
and support Credit Recovery 
students taking e-Learning 
Centre courses through Area 
high schools 

LC Team  Select staff and provide training and support from 
April 2010 onwards 

 Set aside time for the LC team to collaborate, 
plan, and engage in PD 

Lack of PD and training for 
teachers who will teach 
students with behavioural and 
learning needs (ie. new 
teachers teaching Learning 
Strategies, Credit Recovery, 
Suspension, and K&E) 

LC Team, LLs, 
Teachers 
teaching 
Exceptional 
Needs classes 

 Select additional staff to teach Learning 
Strategies, Credit Recovery, K&E, and 
Suspension students and arrange for PD and 
planning time 

 Select additional staff to teach Healthy Learners 
to students from other Area schools to reduce the 
load on the LC team 

Lack of motivation for teachers 
to teach Learning Strategies, 
Credit Recovery, K&E, and 
Suspension classes 

Admin, LLs  Develop incentives for taking on these courses 
 Provide on-going time, support and PD 

opportunities for planning and throughout the first 
year of implementation 

 Reduce extra-curricular assignments of these 
teachers in year 1 of implementation 

Changing teachers’ course 
assignments from what 
currently exists (some teachers 
have little experience teaching 
non-exceptional needs or 
exceptional needs courses) 

Admin, LLs  Develop value-added reasons for the change 
 Provide on-going PD and support for teachers 
 Provide choice for new teaching assignments 

based on teachers’ career paths 
 Inform teachers of changes early 
 Help teachers plan for new course assignments 

Computer requirements for the 
Learning Centre for students 
taking online and blended 
learning courses 

Admin, Tech LL  Figure out how many computers/laptops are 
needed and designate them to the LC 

 Possibly book out computer labs to accommodate 
computer needs 

 Raise/find funds to purchase computers needed 
Create some suspension 
assignments in preparation for 
September 

LC Team  Collaborate with Area high schools and other CBE 
supports to create assignments 

 Set aside time for the LC Team to work together 
before September 

Lack of formal systems, 
processes, documents, 

LC Team, 
Admin, 

 Develop formal systems for students, teachers, 
parents, and administrators to use in the classes 
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checklists, regular evaluations, 
etc. for Suspension and Credit 
Recovery students 

Teachers 

 
 
Plans for Future Growth 
 
This proposal anticipates the future growth of the Learning Centre. This plan outlines a viable and 
reasonable implementation plan for the 2010-2011 school year. In the future the Learning Centre could 
expand to: 

 Offer additional courses or the same course (Healthy Learners) to more students in conjunction 
with high schools involved in the e-Learning Centre initiative. These courses could be taught by 
additional HWW staff members 

 Develop the skills of more teachers to expand the LC Team, thereby increasing the number of 
teachers with experience teaching students with behavioural and learning needs 

 Develop an open learning commons space with supervising teachers for students who do not 
require as much structure, supervision, and teacher guidance 

 Expand the resources (electronic and otherwise) available to students in the Learning Centre 
 Engage in short and long term partnership projects with students at Learning Centres in other 

high schools 
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